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INTRODUCTION 
The internationalization of education in Indonesia faces various complex challenges, such as the quality 

of education not meeting international standards, curriculum mismatches with global needs, and language 
barriers, mainly related to the use of Bahasa Indonesia in various study programs, as it is not widely used 
internationally (Parmin & Trisnowati, 2024; Sundoro, 2024; Sakhiyya & Rahmawati, 2024). Additionally, the 
limited proficiency in English, the lack of recognition of Indonesian qualifications by international institutions, 
and the low mobility of students and lecturers abroad exacerbate the situation (Pratama et al., 2024; Zakaria, 
2024). The lack of cooperation with international educational institutions and limited access to technology and 
international information resources also hinder the integration of global practices in education in Indonesia (Sain 
et al., 2024; Samala et al., 2024; Hunaepi et al., 2024). On top of these issues, another challenge arises in 
building a multicultural education system that can accommodate cultural, ethnic, and social diversity in Indonesia 
while maintaining the relevance of education for the local community. 

Efforts to build multicultural education are confronted with various challenges, such as discrimination 
and unequal access to education, especially for minority ethnic, religious, or gender groups (Mardhiah, 2024; 
Firmansyah, 2024; Mariyono, 2024; Rentzi, 2024). The lack of cultural representation in curricula and teaching 
materials, along with language barriers that do not align with students' native languages, further exacerbates 
these inequalities (Samsari et al., 2024; Ha & Nguyen, 2024). Additionally, the imbalance in educational facilities 
between urban and rural areas and the lack of teacher training in managing classroom diversity worsen the 
conditions of non-inclusive education (Mataboge, 2024; Konstantinidis, 2024). This challenge is aggravated by 
higher dropout rates in some areas and a lack of family support regarding the importance of multicultural 
education (Weridity & Manuputty, 2024; Shunchao & Thangadurai, 2024), which ultimately hinders the creation 
of positive intercultural interactions and collaboration. 

Previous studies have identified that although there have been efforts to advance multicultural education 
in Indonesia, its implementation remains limited to formal and fragmented aspects, emphasizing theoretical or 
normative approaches without considering the local cultural richness that can be integrated into the educational 
process (Mardhiah, 2024; Mariyono, 2024; Atmaja, 2024; Toha & Tianah, 2024; Habiburrahman et al., 2024; 
Rodiyana et al., 2024). Previous research also shows that although various multicultural education programs 
have been implemented, there are still gaps in understanding and acceptance of multicultural values among 
students and educators. Most existing approaches focus more on policies and formal curricula without involving 
local cultural elements that can serve as effective tools to internalize multicultural values. In response to these 
issues, this study aims to analyze the root causes of multicultural education problems in Indonesia through a 
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historical-descriptive approach, focusing on the role of Sandur Art as a strategic effort to internalize multicultural 
values. Sandur Art, a traditional art form rich in symbolism and collaborative practices, is chosen as the focus 
of this study due to its ability to build positive perceptions, acceptance of cultural diversity, and problem-solving 
attitudes towards differences (Hidajad, 2022; Hidajad, 2024, Hidajad, 2024; Fachtya, 2019). The scope explored 
in this research is how Sandur Art can function as a medium in creating an inclusive educational environment 
that not only teaches tolerance and appreciation for differences but also promotes values of independence and 
creativity relevant to the demands of globalization. 

This study uses a historical-descriptive approach to investigate the relationship between perception, 
acceptance, problem-solving attitudes, independence, creativity, and inspiration in promoting multicultural 
awareness through traditional arts, particularly Sandur Art. This research is expected to significantly contribute 
to expanding the understanding of traditional arts, especially Sandur Art, and supporting multicultural education 
in Indonesia. Thus, the findings of this study are expected to provide a solid theoretical and practical foundation 
for the development of multicultural education in Indonesia, particularly in integrating traditional arts such as 
Sandur into the educational curriculum. This study can also open the minds of educators, policymakers, and the 
public to better appreciate the role of art as a tool for internalizing multicultural values in everyday life. In this 
way, implementing Sandur Art in education can enrich students' learning experiences, strengthen local cultural 
identity, and shape students' characters to be more open, creative, and solution-oriented in facing global 
challenges.  
 
METHODS 

This study uses a historical-descriptive approach or historical-descriptive analysis as the main 
methodological framework. This approach was chosen because it is believed to provide a deep understanding 
of the current conditions and changes by examining history related to the observed phenomenon (Kokol & 
Blažun, 2019). The initial step in this research is to identify the phenomenon that has become the focus of 
attention, open a historical chapter, and provide an understanding of the dynamics. The historical tracing 
process involves a chronological analysis of events relevant to the phenomenon at the center of the study (Tuma 
& Hannan, 1984). This approach can uncover the chronology of the development of Sandur art and its 
implications for society, as well as how this art form can serve as a medium for shaping an understanding of 
cultural diversity. Therefore, the historical-descriptive approach becomes the foundation for understanding the 
researched phenomenon (Kwashabawa, 2021). 

The instruments used in this study include documentation studies, which involve collecting and analyzing 
historical records, archives, official documents, and other historical sources relevant to the research topic. 
Additionally, data collection is conducted through in-depth interviews with individuals with knowledge or direct 
experience related to the phenomenon under study. These interviews aim to explore the views and 
understanding of the informants regarding the social and cultural context being discussed. The data collected 
from both instruments will be analyzed to identify relationships between historical changes and the current 
sociocultural conditions. By involving historical perspectives, this research aims to find patterns, relationships, 
and implications that might be overlooked if the phenomenon is examined separately (McDermott, 2023). 

The obtained data will then be analyzed using qualitative descriptive methods, linking findings to build 
a holistic understanding of the role of Sandur art in multicultural education. The analysis will focus on identifying 
the relationships between the indicators analyzed, such as perception (x1), acceptance (x2), solutions (x3), 
independence (x4), creativity (x5), and inspiration (x6) in Sandur art, as well as its impact on the indicators of 
multicultural education internationalization such as multicultural awareness (y1), acceptance of differences (y2), 
language proficiency (y3), understanding of history and culture (y4), and respect for multicultural values (y5). 
Therefore, the results of this study are expected to contribute to developing more effective multicultural 
education relevant to Indonesia's cultural context. Further details are presented in Figure 1 and the explanation 
below. 
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Figure 1. Data Analysis Methods. 
 
RESULT AND DISCUSSION 

The actualization of Sandur art in multicultural education involves the application of local cultural values 
through the curriculum to create a holistic learning experience. A positive perception (X1) of Sandur art as a 
form of traditional cultural expression may potentially encourage the development of students' creativity, 
historical understanding, and the strengthening of local identity. This perception is linked to recognizing the 
importance of incorporating traditional art elements into the educational curriculum (Kassing & Kirschenbaum, 
2021; Rey et al., 2022). Furthermore, education that promotes a positive perception of traditional art can 
enhance students' creative thinking skills (Hsia et al., 2021; Elfeky, 2022). Acceptance (X2) of Sandur art may 
also play a role in facilitating the internalization of multicultural values, building an environment that appreciates 
diversity through community collaboration. Acceptance of traditional art can create an environment where 
cultural differences are respected, as it reflects the diverse cultural expressions of the local community 
(Fatmawati, 2021; Aririguzoh, 2022). 

Additionally, Sandur art in education may serve as a solution (X3) to strengthen intercultural 
understanding and promote the creation of an inclusive society. Individuals can learn about different cultures 
by providing space for traditional arts within the educational curriculum (Fatmawati, 2021). The practice of 
traditional arts, which reflects local values and cultural richness, allows students to acquire knowledge of cultural 
diversity and gain direct experiences that help internalize multicultural values (Sakti et al., 2024; Aristiyanto et 
al., 2023). Sandur art also enables the formation of independent individuals (X4). Traditional art teaches 
perseverance and hard work to face technical and artistic challenges and strengthen cultural identity (Ringo et 
al., 2022; Pratama et al., 2023; Agus et al., 2021). Moreover, creativity (X5) embedded in the Sandur art 
production process can open spaces for intercultural dialogue. Creating traditional art invites students to explore 
cultural similarities and differences (Drakos et al., 2021; Shen et al., 2022). Lastly, the inspirational values (X6) 
inherent in Sandur art can encourage students to appreciate diversity and cultivate an inclusive attitude. The 
inspirational values contained in the arts can serve as a strong foundation for internalizing multicultural 
education. This allows students to see real-life examples of people who have overcome challenges and produced 
artistic works, becoming sources of inspiration regardless of cultural background or circumstances (Ishiguro & 
Okada, 2018; Safta, 2024). Furthermore, creating art teaches the importance of teamwork, collaboration, and 
respecting individual contributions in achieving common goals—values crucial in multicultural education (Meyer 
& Wood, 2017; Goldberg, 2021). With this approach, Sandur art can be a strategic tool for developing 
multicultural awareness and fostering social harmony. 

The actualization of Sandur art in multicultural education can be integrated into the internationalization 
of multicultural education through several key indicators that support creating an inclusive and diverse 
educational environment. First, multicultural awareness (Y1): Sandur art is key in enhancing multicultural 
awareness as a form of traditional cultural expression. By recognizing and understanding local cultural values, 
this art allows students to appreciate cultural diversity and build respect for different cultural backgrounds. This 
encourages students to interact positively in a diverse society, promoting friendship and intercultural respect 
(Juvonen et al., 2019; Landreman, 2023). Second, acceptance of differences (Y2): Through acceptance of 
Sandur art, students acknowledge and value cultural differences. This art invites students to collaborate, respect 
each other, and create an inclusive and supportive learning environment. Acceptance of diversity is the 
foundation for reducing stereotypes, promoting tolerance, and preparing students to work in an increasingly 
diverse society (Verkuyten et al., 2018; Nishina et al., 2019). 

Third, language proficiency (Y3): Sandur art relies on visual elements and narrative and linguistic 
aspects, teaching students to understand and appreciate linguistic and cultural differences. Language proficiency 
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in this artistic context supports intercultural exchange and enriches students' understanding of traditional values, 
creating an inclusive educational space (Matos & Pfeifer, 2020; Berriz, 2019). Fourth, understanding of history 
and culture (Y4): Sandur art is an effective medium for learning about the history and culture of local 
communities. By integrating this art into the curriculum, students can develop a broader perspective on the 
evolution of cultural identity and its influence on social and global interactions. This understanding deepens 
respect and tolerance, strengthening students' ability to understand the contributions of diverse cultures in a 
pluralistic society (Hasanah & Maksum, 2021; Simatupang et al., 2024). Fifth, respect for multicultural values 
(Y5): Sandur art teaches the value of respecting cultural diversity. Through this art, students learn to appreciate 
traditions and cultural practices, creating a respectful environment and reducing intercultural tensions. 
Traditional arts can support the development of inclusive character, valuing cooperation, and contributing to a 
more harmonious and productive community (Bang, 2016; Acuff, 2016; Azmat et al., Azmat, 2014). Thus, 
Sandur art is a cultural expression and educational tool that reinforces multicultural values, promotes 
collaboration, and shapes students' character to be more inclusive and appreciative of diversity. 

 
Table 1. Relationship between Variable X1 and Y1 – Y5 

 
 
 
 
 

X1 
Y1 Strong 
Y2 Strong 
Y3 Strong 
Y4 Strong 
Y5 Very Strong 

 
A positive perception of Sandur art (X1) plays a crucial role in shaping various aspects of education, 

including multicultural awareness (Y1), acceptance of differences (Y2), language skills (Y3), understanding of 
history and culture (Y4), and respect for multicultural values (Y5). Integrating Sandur art into the curriculum 
provides a profound learning experience and enhances students' understanding of cultural diversity and the 
importance of sustainability. Through Sandur art, students can develop creativity and critical thinking skills that 
foster higher multicultural awareness. This can encourage creating an inclusive educational environment, 
preparing students to interact with diverse societies while developing attitudes of mutual respect. 

Furthermore, a positive perception of Sandur art also impacts the acceptance of differences (Y2), 
language skills (Y3), and understanding of history and culture (Y4). Students who positively perceive traditional 
art are more likely to accept cultural differences and improve their language skills related to those cultures. This 
also plays a role in deepening their understanding of local heritage and history. By integrating Sandur art into 
education, students can comprehend social and collaborative values while developing a sense of mutual respect. 
Regarding respect for multicultural values (Y5), a positive perception of cultural diversity through Sandur art 
contributes to increased appreciation. Individuals with a positive view of diversity are likelier to respect and 
celebrate values from various cultural backgrounds. This enriches their personal experiences and contributes to 
creating a society that respects and acknowledges diversity in all aspects of life. 

 
Table 2. Relationship between Variable X2 and Y1 – Y5 

 
 
 
 
 

X2 
Y1 Strong 
Y2 Strong 
Y3 Strong 
Y4 Very Strong 
Y5 Strong 

 
Acceptance or "accepting" (X2) cultural differences in the context of Sandur art plays an important role 

X1 Sandur 
Actualization 

Internalization of 
Multicultural 
Education 

 

Y1 – Y5 

X2 Sandur 
Actualization 

Internalization of 
Multicultural 
Education 

 

Y1 – Y5 
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in enhancing multicultural awareness (Y1), acceptance of differences (Y2), language proficiency (Y3), 
understanding of history and culture (Y4), and respect for multicultural values (Y5). Sandur art, which reflects 
local cultural expressions, can help internalize multicultural education by introducing diverse values and cultural 
heritage. Integrating Sandur art into the curriculum allows students to appreciate and accept cultural diversity, 
fostering an open attitude towards various traditional art forms. This process of internalization not only creates 
a more inclusive environment but strengthens the appreciation of cultural differences in an increasingly diverse 
society. A positive perception of Sandur art helps increase multicultural awareness (Y1), while an accepting 
attitude towards differences (X2) deepens individuals' understanding of different values and cultures, which is 
reflected in better language proficiency (Y3) and understanding of history and culture (Y4). The development 
of an open attitude and higher acceptance of differences is also directly related to increased respect for 
multicultural values (Y5), indicating that individuals more accepting of differences tend to value and celebrate 
diversity. Therefore, developing an accepting attitude towards differences through Sandur art can strengthen 
various aspects of multicultural education and encourage the creation of a more harmonious, respectful, and 
inclusive society. 

Table 3. Relationship between Variable X3 and Y1 – Y5 
 
 
 
 
 

X3 
Y1 Very Strong 
Y2 Very Strong 
Y3 Strong 
Y4 Strong 
Y5 Strong 

 
The solution-oriented attitude (X3) has a positive and significant relationship with several aspects of 

multiculturalism, such as multicultural awareness (Y1), acceptance of differences (Y2), language proficiency 
(Y3), understanding of history and culture (Y4), and respect for multicultural values (Y5). This indicates that 
individuals who tend to seek constructive solutions to problems are more likely to develop a higher awareness 
of cultural diversity and accept differences more openly. Integrating Sandur art in education plays a role in 
enhancing this solution-oriented attitude. Sandur art, which combines various elements of traditional culture, 
teaches students to see and appreciate diversity as a strength that needs to be nurtured and celebrated. 
Through involvement in this traditional art practice, students learn to accept cultural differences and develop 
creativity and the ability to solve problems collaboratively with people from various cultural backgrounds. 
Therefore, Sandur art becomes an effective tool for internalizing multicultural values, enhancing respect for 
history and culture, and enriching language skills, all of which contribute to forming a more inclusive, tolerant, 
and harmonious society. 

Table 4. Relationship between Variable X4 and Y1 – Y5 
 
 
 
 
 

X4 
Y1 Strong 
Y2 Strong 
Y3 Very Strong 
Y4 Strong 
Y5 Strong 

 
The integration of independence values (X4) in Sandur art practices has a positive relationship with 

various aspects of multiculturalism, such as Multicultural Awareness (Y1), Acceptance of Differences (Y2), 
Language Proficiency (Y3), Understanding of History and Culture (Y4), and Multicultural Values (Y5). Individuals 
involved in Sandur art tend to develop independent character traits through values such as hard work, 
perseverance, creativity, and initiative. This independence is crucial in enhancing Multicultural Awareness (Y1), 
as independent individuals are more open to exploring and appreciating the cultural diversity around them. 

X3 Sandur 
Actualization 

Internalization of 
Multicultural 
Education 

 

Y1 – Y5 

X4 Sandur 
Actualization 

Internalization of 
Multicultural 
Education 

 

Y1 – Y5 
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Furthermore, they demonstrate a more positive attitude toward Acceptance of Differences (Y2), as creative 
experiences in Sandur art encourage them to understand and respect cultural differences more deeply. 
Additionally, independence correlates with Language Proficiency (Y3), as Sandur art involves verbal and musical 
expression that requires effective communication skills within local and cross-cultural contexts. This indicates 
that independent individuals tend to possess better language skills, which are important in multicultural 
interactions. Moreover, Sandur art practice enriches the Understanding of History and Culture (Y4) as individuals 
learn to appreciate and understand the cultural developments and history behind this traditional art form. 
Independence also supports the internalization of Multicultural Values (Y5), where independent individuals can 
better appreciate and respect multicultural principles in daily life. Overall, active involvement in Sandur art 
strengthens the values of independence and significantly contributes to the development of various essential 
aspects of multiculturalism in building an inclusive and harmonious society. 

 
Table 5. Relationship between Variable X5 and Y1 – Y5 

 
 
 
 
 

X5 
Y1 Very Strong 
Y2 Very Strong 
Y3 Strong 
Y4 Strong 
Y5 Strong 

 
In the context of internalizing multicultural education, Sandur art is an effective medium for integrating 

creativity values (X5) to build understanding and appreciation for cultural diversity. The creativity embedded in 
Sandur art encourages individuals to think critically, explore various ideas, and create works that are original 
and reflective of the surrounding sociocultural reality. This creative process enriches aesthetic experiences and 
opens up an inclusive space for dialogue to understand cultural differences more deeply. Creativity (X5) shows 
a positive and significant relationship with Multicultural Awareness (Y1), where individuals actively involved in 
Sandur art become more sensitive to the diversity of values and norms in society. They can observe, understand, 
and reflect on cultural diversity through creative practice daily. Furthermore, creativity is positively correlated 
with Acceptance of Differences (Y2), as the creation process in Sandur art teaches flexibility in thinking and 
appreciation for differences, whether in form, style, or meaning. Moreover, creativity is closely related to 
Language Proficiency (Y3), as Sandur art involves verbal, musical, and narrative elements that promote 
language skills as tools for cross-cultural expression. This ability becomes crucial in building effective 
communication in a multicultural environment. Creativity also correlates with the Understanding of History and 
Culture (Y4), considering that Sandur art often brings up local themes rich in historical values and traditions, 
thus encouraging individuals to understand their cultural roots while appreciating other cultural heritage. 
Interestingly, creativity also has a positive relationship with itself (X5), creating a mutually reinforcing cycle 
where the more one creates, the more creative capacity develops. In the context of Sandur art, this is reflected 
in the ongoing process of creating new works rooted in tradition and relevant to current social dynamics. Thus, 
Sandur art is a medium for cultural expression and a transformative space to strengthen understanding, 
acceptance, and appreciation of cultural diversity in a multicultural society. 

 
Table 6. Relationship between Variable X6 and Y1 – Y5 

 
 
 

 
X6 

Y1 Very Strong 
Y2 Strong 
Y3 Very Strong 
Y4 Strong 
Y5 Strong 

 

X5 Sandur 
Actualization 

Internalization of 
Multicultural 
Education 

 

Y1 – Y5 

X6 Sandur Actualization Internalization of 
Multicultural Education 
 

Y1 – Y5 
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The inspirational nature (X6) has a significant influence on the understanding and acceptance of 
multiculturalism, as reflected in various aspects such as multicultural awareness (Y1), acceptance of differences 
(Y2), language proficiency (Y3), understanding of history and culture (Y4), and appreciation of multicultural 
values (Y5). This relationship can be explained through the role of Sandur art as an effective medium for 
multicultural education. Sandur art, with its rich cultural narratives, symbolism, and representation of local 
values, can foster multicultural awareness among students. Through exposure to stories that address diversity, 
students learn to understand and appreciate cultural differences as an integral part of life. Furthermore, Sandur 
art encourages acceptance of differences through collaborative practices in performances, where students from 
various backgrounds work together to create harmony. 

In the context of language proficiency, Sandur art enriches cross-cultural communication skills through 
regional languages, metaphors, and non-verbal expressions such as movement and music. Moreover, Sandur 
art deepens students' understanding of history and culture, as many performances highlight historical stories 
and local traditions that shape the identity of communities. Ultimately, direct experiences in Sandur art foster 
an appreciation for multicultural values, where students learn about differences theoretically and experience 
them through everyday artistic interactions. Therefore, Sandur art is crucial in internalizing inspirational values 
that promote understanding, acceptance, and appreciation of cultural diversity while shaping inclusive attitudes 
relevant in a dynamic global society. 

This analysis offers new insights into the understanding and acceptance of multiculturalism, mainly 
through traditional art approaches like Sandur as a medium for learning multicultural values. This study also 
highlights the positive impact of participating in traditional arts in developing a solution-oriented attitude, 
creativity, and appreciation for local cultures, all of which support the creation of a more inclusive and 
harmonious society. Another novelty is how Sandur art, as a traditional art form, serves as a bridge to enhance 
understanding of diversity and stimulate cross-cultural collaboration. Additionally, this research contributes to 
recommendations for building a more inclusive and harmonious society by demonstrating how art can be a tool 
to address the challenges of globalization and cultural differences in the context of education. This research has 
opened new opportunities for applying art in teaching diversity values, previously more commonly found in 
theoretical contexts rather than direct practice. Overall, this study impacts the development of knowledge in 
multicultural education and art, and provides inspiration for further research connecting traditional art with 
multicultural education worldwide 
 
CONCLUSION 

Based on the analysis of the factors influencing the understanding and acceptance of multiculturalism, 
it can be concluded that each variable, such as positive perceptions of diversity, accepting attitudes, solution-
oriented attitudes, independence, creativity, and inspirational traits, plays an important role in promoting 
awareness, acceptance, understanding, and appreciation of cultural diversity. A positive attitude toward diversity 
forms a strong foundation for understanding different cultures, while open and solution-oriented attitudes 
encourage cross-cultural learning and collaboration. Independence and creativity enrich understanding and 
stimulate innovation in cross-cultural interactions. The findings of this study reveal that Sandur, as a traditional 
art form, can function as a medium for learning multicultural values. Sandur art, with its rich culture and 
traditions, provides direct learning experiences that help shape positive perceptions of diversity, enhance 
accepting attitudes toward differences, and foster creativity and appreciation for local culture. Through 
participation in Sandur art, individuals can develop solution-oriented attitudes, adapt to various cultural 
perspectives, and create a more inclusive and harmonious space in an increasingly diverse society. Integrating 
Sandur art into education is expected to create a more inclusive, harmonious, and tolerant society that can 
adapt to the challenges of globalization and cultural differences. Moreover, applying these findings can enrich 
the learning experiences of students and society in general while promoting appreciation for local culture and 
traditions and building bridges for more constructive cross-cultural collaboration. 
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